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N o n - p r o f i t 
organisation for 
the promotion 
o f p l a y i n 
childhood. 



To raise awareness and 
educate the parents, teachers 
a n d t h e c o m m u n i t y 
regarding the promotion of 
play in childhood. 

To change the cu l ture 
around play in Greece. 

T o p r o v i d e i d e a s a n d 
solutions for the support of 
children’s play.

The aim of



Programmes by 

‘The power of play’ 

‘Playing in the schoolyard’ 

‘Play in the city’ 

‘Working together’



‘The power 
of play’

Promoting play in 
preschool, through 

targeting the parents 
and educators



Aims of the programme

To promote free play for 
preschool-aged children 

To raise awareness and 
educate parents and teachers  

T o p r o v i d e i d e a s a n d 
solutions for the support of 
children’s play. 
To produce information and 
education materials for 
parents and educators in 
Greek



Programme implementation

Duration of the programme: 7/2014-5/2017 (In 
two phases) 

Covered: A total of 23 municipalities, 13 
municipalities in Athens and 10 cities across 
Greece. A total of 320 day care nurseries, 
catering for around 15.000 children and 
employing around 1.500 educators  

Funded by the Stavros Niarchos Foundation



‘The power of play’ Programme

Production and dissemination of play promotion 
educational material - freely available online 

Presentations to preschool educators 

Presentations to parents 

Research



Developing the educational  
play-promotion material

Literature review 

Research  

• Questionnaires on educators’ perceptions and 
practice (n=185)  

• In-depth interviews with experts in the field 
(n=4)



What we didn’t do… and why…



Play promotion educational 
materials

Play promotion manual for 
parents (15 chapters) 

Play promotion manual for 
educators (18 chapters) 

Video lectures



Chapters in educators’ play 
promotion manual

1. Defining play 
2. Play in danger 
3. Consequences of play’s decline 
4. Play: a right for all children 
5. Theoretical approaches to play 
6. Types of play 
7. The role of play in child development 
8. Playfulness 
9. Play as a goal and as a means



Chapters in educators’ play 
promotion manual

10. The importance of play observation 
11. Play outdoors and in contact with nature 
12. Play and self-regulation 
13. Play and risk 
14. Play and resilience 
15. Space set-up and materials for promoting play 
16. Play and aggressiveness 
17. Play and technology 
18. Play and the community



www.paizontas.gr 

www.facebook.com/paizontas 



Play promotion manual chapter 
structure

Introduction 

Main points, 
literature and 
research review 

Good practices 

Videos and materials 
of interest



Video lectures

1. Defining play 

2. Consequences of play’s 
decline 

3. When is an activity play? 

4. Play and risk 

5. Outdoor play 

6. The importance of play 
observation



Play promotion material

Leaflet 

Poster



Play promotion video

https://www.youtube.com/watch?v=N7-Bm4yl0uc&t=5s

https://www.youtube.com/watch?v=N7-Bm4yl0uc&t=5s


Research

Questionnaires on educators’ perceptions and 
practice regarding play (n=667)  

Questionnaires on parental perceptions 
regarding play (n=198)  

Questionnaire anonymity and confidentiality



Parental needs

A 64,6% of parents (n=198) 
indicated that they want help in 
order to improve play with their 
child. 

Almost half of parents (46%) in 
a U K s u r v e y ( n = 2 0 0 0 )  
indicated they wanted help and 
ideas on how to play with their 
children (Voce et al, 2012) 

A 7 8 , 7 % ( n = 6 6 7 ) o f t h e 
educators in our survey stated 
that they need to advise parents 
on issues related to children’s 
play. 



Parental views (n=198)

A 63,6% of parents 
stated that they 
played more than 
their children do 
now.



Main factors identified by educators 
as supporting play in preschool (1)

Space, was mentioned by 69% 
of educators (n=497). Mostly 
d i s c u s s e d s p a c e s e t - u p / 
organisation  and then size and 
safety.



Main factors identified by educators 
as supporting play in preschool (2)

Materials, was mentioned by 
46% of educators (n=497). 
Q u a n t i t y a n d q u a l i t y /
properties of the materials 
provided was mentioned.



Main factors identified by educators 
as supporting play in preschool (3)

Educators, was mentioned 
b y 3 9 % o f e d u c a t o r s 
(n=497). Mostly mentioned 
perceptions and practice and 
then adult-child ratio and 
training.



The main problems identified as 
occurring during play in preschool 

day-care

T h e m a i n p r o b l e m 
identified by 90% of the 
p r e s c h o o l e d u c a t o r s 
(n=576), was children’s 
c o n f l i c t s , m o s t l y i n 
relation to fighting over the 
same toy, disputes and 
competitive behaviour



The main problems identified as 
occurring during play in preschool 

day-care

Safety was mentioned by 
13% of the educators 
(n=576). The concerns 
mostly had to do with 
minor injuries. In 18% of 
these, children’s conflicts 
were stated as the cause of 
the minor injuries. 



The educators’ views on what is 
most important in children’s play 

Not to get hurt               29.2% 

To have fun                     23.7% 

To play in a group          8.5% 

Not to get dirty                     5.4% 

To learn                                  5.1% 

To follow their own ideas   4.8% 

To explore                              4.3% 

To follow the rules               3.1% 

To resolve their conflicts    0.9%  (n=571)



The educators’ roles in children’s 
play

  
Facilitator 24.4% 

Observer 21.1% 

Prevents accidents 13.6% 

Educational 12% 

Directive 9% 

Entertaining 7.9% 

Resolves conflicts 7.2%     (n=610)



Main factors identified by educators 
as hindering play in preschool

Lack of appropriate space (45.6%) 

Health and safety (9%) 

Parental views and fears (5.4%) 

Staff perceptions and fears (4.5%) 

Space supervision (4.1%) 

Need to transport away from day-care (3.9%) 

Financial constraints (3%) 

Legal issues (2.4%) 

Lack of relevant training (1%) (n=552)



Findings on play in Preschool  
Day-care Centres in Greece (n=667)

Outdoor play space existed in 
92,5% of day-care centres and 
there was no outdoor space in 
7,5%.



Findings on play in Preschool  
Day-care Centres in Greece (n=667)

The teachers rated the existing 
outdoor space as: 

• Not at all appropriate: 
12,7% 

• A little appropriate: 23,5% 

• Appropriate enough: 
46,4% 

• Very appropriate: 16,6%



Time the children spend outdoors

The maximum time the children 
spend at the Day Care Centres is 8 
hours per day. 

The time that the children spend 
outdoors was outlined as following: 

0-30 mins         39,4% 

30-60 mins          47,5% 

60-90 mins           5,8% 

90-120 mins          5,8% 

Over 120 mins       1,5%



Physical activity recommendations 
for preschool-aged children

Chief Medical Officers in 
the UK recommending 180 
m i n u t e s o f p h y s i c a l 
activity spread throughout 
the day for preschool aged 
children (Davies, Burns, 
Jewell, McBride, 2011). 



Physical activity recommendations 
for preschool-aged children

The US Institute of Medicine 
report for ‘Early Childhood 
Obesity Prevention Policies’  
recommended “providing 
opportunities for light, 
moderate, and vigorous 
physical activity for at least 
15 minutes per hour while 
children are in care” for 
toddlers and preschool aged 
children (Birch, Parker, 
Burns, 2011, p.59). 



Childhood obesity in Greece
World lead in childhood obesity 
for Greece according to the 
OECD (2014) report. 

• 7 years olds: 

Boys: 48,9% 

Girls: 44,8 overweight 

• 9 years olds  

Boys: 57,2%,  

Girls: 50% overweight  

(Greek Medical Obesity Society, 2014)



Time spent outdoors in preschool 
day-care centres

The perception of outdoor space unsuitability was significantly 
correlated with educators identifying ‘Lack of appropriate 
space’ as the main factor affecting play in preschool day-care.  

Very weak positive correlation between the statement that the 
outdoor space is appropriate for playing and the time the 
children were allowed to play outdoors (p=0,049). 



Findings on play in Preschool  
Day-care Centres in Greece (n=667)

An 86,8% of the preschool 
educators stated that the 
children should play out 
more in preschool day-care. 

Philosophy-reality conflict 
(Hatch & Freeman, 1988; 
McClintic & Petty, 2015; 
McLane, 2003)



Conclusions
Children spend very limited time outdoors while in pre-school day-care 

Children’s conflicts presented as main problem during play 

Space organisation, appropriate materials and educators’ perceptions and 
practice, identified as the main factors supporting play in preschool day-
care. 

Parents need support for their children’s play 

The educators’ role is key, both for promoting play in preschool day-care 
and supporting the parents 

Development of more play promotion programmes supporting the 
identified needs 

Need for informed policy in Greece in relation to play


